Abstract-Considering "Conversion courses" as fundamental prerequisite in English Language Translation major in Iran, it is crystal clear that the quality of relevantly employed teaching methodology and subsequent adopted assessment procedures will directly influence the prospect achievement of the target learners. As a result, the researchers in the realm of pedagogical assessment have constantly attempted to explore the most applicable methods. Thus, in the current research project, the researchers aimed at delving into the current statuesque and problems in order to present an innovative model of oral assessment as a practical solution. To this end, the present study was conducted in 4 Conversation classes with 4 instructors at Islamic Azad University, Shahr-e-Qods branch through 4 main phases which entailed a complete Mixed Method research design. Consequently, the results reflected on significant inconsistencies among the different raters' Conversation Courses assessment regarding their conceptualization, pedagogical performance and the standard criteria globally considered to validate assessments.
A. Participants
In this study, four university instructors teaching conversation I and II were randomly selected by the researchers. Each instructor had one class with almost 20 students. Then, there were 4 classes with total of 80 students who attended conversation I and II classes. The classes were held in the department of English Language Translation at Islamic Azad University Shahr-e-Qods Branch.
B. Instruments
In the present study, initially in the first phase, 10 TEFL experts were interviewed to explore their conceptualizations toward the issue of assessment for Conversation courses at universities in Iran.
Then, to run the second phase, a semi-structured interview was devised based on the coded ideas and responses obtained from the first phase's interview. Consequently, the semi-structured interview questions were used to interview total number of 4 instructors from 4 classes teaching conversation I and II courses at Islamic Azad University Shahr-eQods Branch to find out their ideas toward assessment and the procedures employed by them.
C. Procedure
The design adopted to carry out the present investigation is called -Mixed Method‖ which is a combination of qualitative and quantitative methods.
A mixed methods study involves the collection or analysis of both quantitative and qualitative data in a single study with some attempts to integrate two approaches at one or more stages of the research process. In other words, mixed methods research involves the mixing of quantitative and qualitative research methods or paradigm characteristics (Johnson & Christensen 2004) .
According to Sandelowski (2003) , there are two main and somewhat conflicting purposes for combining methods: (a) to achieve a fuller understanding of a target phenomenon and (b) to verify one set of findings against the other. To this end, in the 1970s, scholars who conduct mixed methods research desired to combine qualitative and quantitative research methods through introduction of a new concept called -Triangulation‖. The term -Triangulation‖ became synonymous with combining data sources through multiple methods. This method maximizes both the internal and external validity of research and helps reduce the inherent weaknesses of individual methods (Dornyei, 2007) .
In the present study, at the very first qualitative stage, a field study was conducted. To do so, the researchers interviewed 10 TEFL experts to explore their conceptualizations toward the issue of assessment for Conversation courses at universities in Iran. As a result of this phase of the study, the researchers coded the ideas and responses to device a semi-structured interview to be employed at the second phase of the study.
Then, the questions were used to interview total number of 4 instructors from 4 classes teaching conversation I and II courses at Islamic Azad University Shahr-e-Qods Branch to find out their ideas toward the concept of assessment theoretically and at the same time, practically.
To carry out the third phase of this study quantitatively, an external assessor joined each of the four classes for eight sessions and evaluated the students personally. Then, the assessor was present at final assessment sessions of all the instructors as well. Finally, the correlation coefficient between the final scores assigned by each of the four participant instructors and the final scores assigned by the external assessor was estimated.
At the final phase which was again, a qualitative one, a comprehensive comparison was performed to compare the standard assessment techniques used globally and the ones used in Iran.
D. Assessment Setting
In the present study, both the formative and summative assessments were considered. Four instructors were selected for this study each having one conversation I or II class. The classes were held in the Islamic Azad University Shahr-eQods branch. The dedicated time for each class was three hours per week and there were 14 class sessions and 2 final exam sessions. An external rater took part in all the four classes every session as well as the final exam sessions. She observed the assessment procedure and assessed the students, too.
The followings are each instructor's assessment procedure:
Instructor 1
He only believed in the formative assessment not summative one. As a result, each session the students were assessed through their class participation, their projects, as well as the lectures they delivered. The scoring was out of 20 for each session.
Instructor 2 She employed both formative and summative assessment. Formative assessment was conducted each session through observing the students' class participation and checking their assignment.
Then, the students' assessment results were designated by (+, -,) for good performance, average performance, and weak performance, respectively. The total score for this section was 3.
The summative assessment which was run at the last two sessions was both oral and written. The written part consisted of listening, and use of English sections with 5 scores. The oral section had total score of 12 and the students were evaluated based on their accuracy, fluency, pronunciation, and vocabulary. They performed in pairs and were provided with a prompt prepared by their instructors in advance.
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Instructor 3
The 3rd instructor also used both formative and summative assessment. In her formative assessment, she considered the students' class participation and their assignment for assessment. The total allocated score for this section was 10.
She also considered both written and oral exam for summative assessment. In the written part, the exam consisted of listening, vocabulary, grammar, and use of English sections with total score of 14. In the oral part, the students in pairs were provided with some prompts which were prepared in advance by their instructor. The topics of the prompt were similar to the topics in their course books. In this section, the total score was considered 16 and the instructor evaluated the students based on a four-scaled table of scoring entitled as Poor, Fair, Good, and Very good and the following scores of 1, 2, 3, and 4 were assigned to the students, respectively based on the above mentioned scales. The items being assessed were vocabulary, grammar, conversation strategy, and fluency.
Instructor 4
Similar to the 2nd and 3rd instructors, the 4th instructor also employed both formative and summative assessment. In addition, self-assessment and peer assessment were observed in her classes in some sessions as well. In the formative assessment, she considered students' class participation, lectures, individual oral presentations, and listening transcription tasks. The total score for this section was 80.
The summative assessment included both oral and written. The written part only consisted of listening and the allotted score was 10. The oral section with the total score of 10, involved both individual and pair work. The topics which were similar to their course book topics were shown on screen in power point format through a video projector. Coherence, pronunciation, using learned materials, and accuracy were the criteria for assessment in this section.
External rater An external rater also took part in the study and accompanied the instructors both during the class assessment and in final exam assessment. She scored the students on her own every session as well as on the final exam. The total scores for class participation and final evaluation were considered 10 each. The items which were considered both for formative and summative assessment were accuracy, fluency, pronunciation, vocabulary, and using the learnt materials.
III. RESULT
In the proceeding sections to answer the two research questions mentioned in the study, the collected data through both qualitative and quantitative phases will be analyzed and the results will be presented and evaluated separately.
A. Phase 1(Qualitative): Filed study
At this stage the researchers interviewed 10 TEFL experts to explore their conceptualizations toward the issue of assessment for Conversation courses at universities in Iran (table 4.1). As a result of this phase of the study, the researchers coded the ideas and responses to device a semi-structured interview to be employed at the second phase of the study. 6-Do you think there is a need for revision to your evaluation procedure? 7-How often do you update and revise your evaluation procedure, criteria and techniques? 8-Do you ever collaborate and swap your evaluation experience with your colleagues? 9-Do you believe in the role of external raters in evaluating your students'' performance in order to reduce the possibility of test bias? 10-How you apply self-evaluation techniques in your classes?
B. Phase 2(Qualitative): Interview with 4 Conversation Instructors
At this stage, based on the coded data extracted from 10 expert interviews in the first phase, the following semistructured interview questions were devised. Then, the questions were used to interview total number of 4 instructors from 4 classes teaching conversation I and II courses at Islamic Azad University Shahr-e-Qods Branch. 
2
nd instructor's interview coding results  General evaluation by asking students personal questions at the very first session of the semester and assigning scores out of 20 without any specific criteria.  Emphasizing on making a positive atmosphere and taking care of the students' motivation more than anything else.  Disagreed with one shot evaluation and believed in continuous assessment.  Confused the concept of instruments for assessment (e.g. presentation, seminars, films, listening tracks, etc.) by criteria for assessment.  He believed that beginner students cannot be evaluated appropriately.  Eclectic approach toward evaluation ( subjective and objective)  Underestimating and anticipating low performance for Azad university students.
TABLE V. 3 RD INSTRUCTOR'S INTERVIEW CODING RESULTS
3
rd instructor's interview coding results  Continuous assessment ( formative as a base but along with summative one )  Decision making based on every session feedback( self-evaluation)  Session by session evaluation and scoring on specific basis.  A rather detailed and practical table of specification  Adjusted the criteria for evaluation with the course book and the learners'  Heterogeneous classes were a concern to her  Lack of Level adaptation of the course book and the learners 
4
th instructor's interview coding results  Integrated techniques are employed ( self-evaluation, teacher evaluation, peer -evaluation)  Focus on the target content and expected performance  Focus on the learners' competence and adapt the tasks to accomplish the goals  Ongoing assessment for class participation  Three -phase assessment for end of the semester evaluation which entails various tasks and performances  Clarified table of specification for each class which is presented to the learners at the very first session of the course.  Providing learners with report forms filled up with their cooperation.  Considering heterogeneity as a tool to encourage challenge, cooperation and collaboration in the class.  Believe in the fairness and accuracy of the results since the learners were satisfied as well.  Lack of facilities on behalf of administrators
D. Phase 4(Quantitative): Correlation Coefficients
To carry out this phase, an external assessor joined each of the four classes for eight sessions and evaluated the students personally. Then the assessor was present at final assessment sessions of all the instructors as well. Finally, the correlation coefficient between the final scores assigned by each of the four participant instructors and the final scores assigned by the external assessor was estimated. The following tables show the results. As tables 4.7 shows, the correlation between the 1st instructor and the external rater is .28 which as compared to the others ranks as the lowest correlation in the present study. Whereas, the correlation between the 4th instructor's scores and that of the external rater's (table 4.10) reveals an extremely high correlation of .93 which is the highest among all the four correlation studies. Eventually, it should be pointed out that the two other remaining correlation studies (tables 4.8 &4.9) indicate closer correlation as compared to the external rater.
IV. CONCLUSIONS AND DISCUSSIONS
In the present research project to initially delve into the instructors' mental conceptualization toward assessment and explore their relevant associated pedagogical performance, the researchers attempted to run a filed study as a result of which the following concepts were gathered that can well reflect on the TEFL society's perception in this regard. 
INSTRUCTORS' FOCUS OF CONCERN TOWARD ASSESSMENT
Instructors' focus of concern toward assessment The concern for assessment procedure The concern for time management relevant to assessment procedure The concern for having personal criteria and table of specification for assessment The concern for instructor's satisfaction toward the assessment procedure The concern for encountering the problems while carrying out the conversation courses assessment
The above table illustrates the main concentration of the Iranian TEFL instructors concerning the issue of assessment. As it is obviously illustrated the issues are rather general and confined to some while the assessment procedure in its standard meaning entails wide range of criteria which follow more detailed concepts and will embrace a longer list than achieved.
Secondly, to elaborate more on the practically performed assessment techniques four TEFL instructors were selected to carry out a semi-structured interview, whose results presented in chapter 4, reveals the following facts practiced in Iranian Conversation courses at Islamic Azad University Shahr-e-Qods branch.
Due to the confined and pedagogical knowledge of the participant instructors the rationale behind their practice assessment techniques was not vividly clarified. This had further led to tangible and observable inconsistencies which directly affect the validity and reliability of the employed assessment procedure and assessment results, as well.
As it was observed and studied, the instructors did not have a homogenized assessment policy to follow. In addition, the course syllabi as well as the assessment types were totally varied from one instructor to another. Therefore, this could under question the efficiency of the assessment procedure, its reliability and the expected validity.
Since the assessment procedure is by itself time consuming an energy taking, more innovation and time management strategies consistent with the standard criteria are required to objectively operationalize the procedure.
As the conversation courses are prerequisite to the proceeding courses to accomplish the BA degree then more coordination and more logical linkage between the decisions made inside the classes and the policies run in the faculty required to be observed and carefully attended. However, in the present study all the aforementioned concerns were ignored or underestimated.
Proposals for alternative assessment Due to the fact that the assessment procedure in general and assessment for conversation courses in particular demand a rather flexible and objective while clearly defined procedure with localized and situation-specific criteria, it is alternatively proposed to the Iranian university instructors in this area to reconsider their perspectives, carry out a selfobservation and assessment to scrutinize their personal outlook and practical performance in this regard. In addition, the students are also expected to have a clear road map of how they will be assessed and thus how they are expected to perform tasks during the course.
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To this end and according to the similar studies carried out on assessment in this regard, the researchers propose two checklists (Appendices B &C) as compared to the standard ALTE scale (appendix A) and therefore, devised as a localized checklist for Iranian universities. The first checklist is distributed and presented to the students of Conversation courses at the beginning of every semester to give them the opportunity to reflect on their progress and go through self-assessment procedure. Whereas the second checklist which is designed as the class list given to instructors to employ both formative and summative assessment procedures in order to have a united model and compensate the inconsistencies observed in the study.
Since they need to perceive their deficiencies and confined pedagogical knowledge level and up-to date themselves to promote toward an assessor-instructor role which is more comprehensive and more operationalized at the current situation.
In conclusion, the aforementioned concerns need to be responded as promptly as possible to avoid such devastating threats ahead of the TEFL educational society. Thus, the practitioners and policy makers as well as the sole authoritarian decision makers are highly called for adopting the proposed checklist as the base and then after deployment of localized needs analysis and situation studies develop their context specific criteria which works best too the benefit of the system, learners, instructors and the whole educational world. 
